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Purpose. The goal of the research is to analyze psycholinguistic peculiarities of the development of communicative
competence and intercultural abilities and skills of university educators and students with reference to high and low context
cultures. The emphasis is on the need for introducing cross-cultural aspects to the curricula of Content and Language
Integrated Learning (CLIL) courses at tertiary level in Ukraine, especially in the conditions of international academic mobilty.
Thus, referring to Ukraine as a host country, the relevance of the issue under consideration is determined by the challenge
for foreign students to be adapted to Ukraine's socio-cultural conditions and for Ukrainian students to become aware
of intercultural values, traditions, and norms of verbal and non-verbal interaction.

Methods. The goal of the research has been achieved through comparative analysis which allows highlighting main
dimensions of cultural differences among nationalities including Ukraine, in particular, in low-context and high-context
cultures. In the process of achieving this goal we used interdisciplinary approaches as well as the methods of observation
and generalization to define intercultural skills and abilities required to gain cross-cultural competence and the methods
of induction and systematization to concretize general conclusions.

Results. The existing inseparable relationship of language and culture serves as a key to understanding that
language and culture complement each other. It Is inevitable to teach foreign culture in a foreign language class. The
core of students' cross-cultural competence is to be rooted in cultural sensitivity, i.e. knowledge that there exist cultural
differences and similarities among people which can hardly ever be evaluated either positively or negatively. We believe
that due to this very factor the ability to overcome stereotypes in intercultural relations can be developed.

Conclusion. Cross-cultural aspects should be included in the curricula of CLIL courses at tertiary level in Ukraine.
Hence, classroom activities targeted at building students' competences in “cross-cultural nuances” can be a useful start in
preparing students to socialize and perform successfully in their academic and professional endeavors.

Key words: cross-cultural awareness, cross-cultural competence, cross-cultural differences, cultural diversity,
intercultural communication, interdisciplinary approaches.
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Mema. Cmamms npucesdeHa aHarnizy ocobnueocmeli po38UMKY KOMYHIKamueHOI KomMnemeHUuii ma MiKKYyIbmypHUX
30i6Hocmel | Hagu4oK cmydeHmie 8UWUX Hag4albHUX 3akrnadig 8 yMoeax Kynbmyp 8UCOKO20 i HU3bKO20 KOHMeKCcmy.
AkueHm pobumscs Ha HeobxiOHOCMI 8rpos8adxeHHsT Kypcie MiKKYIbMYpPHOI KOMyHiKauii 8 Hag4asbHi rnnaHu Ha euwomy
0C8IMHBLOMY pieHi 8 YKpaiHi 32i0HO i3 3acadamu [lpedMemHO-M0O8HO20 iHMeeposaHo20 Hae4yaHHS (CLIL), 30kpema,
8 ymosax MixHapoOHoi akademidHoT MobinbHOCMI. AKmyarnbHiCmb Ub020 NUMaHHS 3yMosreHa HeobXiOHicmio iHO3EMHUM
cmydeHmam, siKux nputimae YkpaiHa, adanmysamucs 00 COUjoKyrbmypHuUx ocobnueocmel ma yMog Hag4yaHHs 8 YKpaiHi,
a ykpaiHcbkum cmydeHmam 6ymu 06i3HaHUMU wodo uiHHocmedl, mpaduuili i HopMm eepbasibHOi ma HesepbasbHOI
KpOC-KynbmypHOI KOMyHiKauyji.

Memodu. Mema docnidxeHHsi 0ocseHyma 3a 00rOMO_OK0 OPIBHSATIbHO20 aHanidy, aKul dae 3moay 8udinumu OCHOBHI
acrekmu KynbmypHUX eiOMiHHOCmeU MiX HaujioHarmbHOCMSIMU, BKIoYalodu YKpaiHy, 30Kpema Kyrbmypamu HU3bKO20
i 8UCOKO20 KOHMeEKcmy. Y npoueci 00CA2HEHHS Memu 8UKopucmaHi MixoucyunsiHapHi nioxodu, a makox mMemoodu crio-
cmepexeHHsi U y3a2arnbHeHHs 07151 BU3HAYEHHST MIKKYTbMYPHUX HaguyqokK i 30ibHocmel, HeobXIOHUX 05 ompUMaHHS MiX-
KynbmypHOI KoMnemeHuji, a makox memoodu iHOyKyii U cucmemamusauii 05151 KOHKpemu3auii 3a2aibHUX 8UCHOBKIS.

Pe3ynbmamu. HasigHi 6I0HOCUHU MiX MOBOKO ma Kyfbmyporo Criy2yrmb Kiiodem 00 pO3yMiHHSI mo2o, W0 80HU HEPO3-
pusHi i AonosHwMb 00uH 00H020. [1id Yac Hag4aHHS iIHO3EMHUX MO8 MoMpPIibHUM € Hag4yaHHs 0cobrueocmeli IHO3eMHOT
Kynbmypu. 5S0po MiXKynbmypHOI KomrnemeHuii cmydeHmie Mae rpyHmysamucs Ha KyrbmypHit dymnaueocmi U 0b6i3Ha-
HOCmi, mobmo 3HaHHsIX M020, WO ICHytomb KynbmypHi 8idMiHHocmi U nodibHocmi Mix nr0bMU, SKi Hagpsd Yu Komu-He-
6y0b moxHa byde ouiHO8amu no3umueHo abo HeeamueHo. Mu egaxaemo, W0 came 3a805KU UbOMY (hakmopy Moxe
posgusamucsi 30amricmb dorramu cmepeomuru 8 MiXXKyIbmypHUX 8i0HOCUHaX.

BucHoeku. MixkynbmypHi acrnekmu rnoguHHi 6ymu eK/o4eHi 8 HagyaribHi npoepamu Kypcie [pedmemHo-Mo8H020
iHmeaposaHo2o Hag4yaHHs (CLIL) Onsi suwoi oceimu e YkpaiHi. Omxe, 3aHAmMms 8 Knaci, HayineHi Ha (hopMy8aHHs 8 Cmy-
OeHmie KoMremeHuil y «MiKKYIIbMYyPHUX HI@Hcax», MOXymb Oymu KOPUCHUM noYamkoM y nid2omosuyi yKpaiHCbKuX
ma iHo3eMHuUx cmydeHmie do 30amHocmi crinkysamucs 3 npedcmasHukamu Pi3HUX Kynbmyp ma yCriluHO 8UKOHy8amu

Cepis [epMaHIiCTUKa Ta MIDKKYNbTYpHa KOMYHiKaLis

€60i HasYarbHi U MpogbeciliHi 3aedaHHs.

Knrovoei cnoea: MiXKynbmypHi 8iOMIHHOCMI, MiXKyrIbmypHa KOMMEMEeHUis, MiXKY/IbMYyPHE CIiIKy8aHHs, MiX-

OucyunniHapHi nidxodu, MiXKyIbmypHa 0bi3HaHiCmb.

1. Introduction

Due to dramatic changes in the educational
realm, most universities have changed their rel-
evance matrix towards academic mobility where
its primary focus is set on developing successful
intercultural and professional competences to
gain career success worldwide. In particular,
much emphasis is made on encouraging students
to form awareness of the existing cross-cultural
differences since the latter might hinder suc-
cessful communication with the representatives
of the host culture. So the goal of the research
is to analyze peculiarities of the development
of communicative competence and intercultural
abilities and skills of students which will help to
be successful in intercultural academic and pro-
fessional communication. As a result, the imme-
diate need arises for introducing cross-cultural
aspects to Ukraine’s curricula of Content and Lan-
guage Integrated Learning (CLIL) courses at ter-
tiary level. Thus, referring to Ukraine as a host
country, the relevance of the issue under consid-
eration is determined by the challenge for foreign
students to be adapted to Ukraine's socio-cultural
conditions. The main objective of the research is
to prove that currently, there is an urgent need to
teach students cross-cultural differences and to
develop their understanding of various verbal
and non-verbal communication styles which
vary from culture to culture.

2. Theoretical and methodological basis
of the research

Communication theorists, anthropologists,
psychologists and linguists look at cross-cul-

tural communication as a self-governing system
ofrules which overcomes the communicative bar-
riers set up by national languages (Beamer, 2001;
Hall, 1990; Rebrij, 2018). This system largely
involves interdisciplinary approaches including
world culture studies and psycholinguistics in
order to study psychological and neurobiological
factors that enable humans to acquire, use, com-
prehend and produce language (Beattie, Ellis,
2017; Clyne, 1994; Duszak, 1997; Labunets,
2012; Nault, 2006; Nykonenko, 2012).

Interdisciplinary approaches analyze how
the transmission of meaning depends not only
on the lingual knowledge (grammar, vocabulary,
speech practice, etc.) of the speaker and the listener,
but also on the context of the utterance, knowledge
of the status of those involved, the inferred intent
of the speaker, and a number of other discursive
factors. These approaches involve psycholinguis-
tics or psychology of language studying the interre-
lation between linguistic factors and psychological
aspects. Moreover, they involve sociolinguistics
studying the effects of the context, cultural norms
and expectations in the society on the way the lan-
guage is used and the effects of the language on
the society. These approaches also require stud-
ying how language varieties differ among groups
separated by ethnicity, religion, status, gender,
level of education, age.

Besides interdisciplinary approaches, the fol-
lowing theoretical and empirical methods have
been applied in the research: observation and gen-
eralization methods, and the methods of deduc-
tion and systematization to make conclusions.
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Geert Hofstede made one of the most compre-
hensive analyses of cultural differences among
nationalities. He summarized his findings in
terms of four dimensions: individualism/collec-
tivism, power distance, uncertainty avoidance,
and masculinity/femininity (Hofstede, 1991).

Edward T. Hall and Mildred R. Hall, respected
anthropologists and cross-cultural researchers,
suggest a system of ways of classifying differ-
ences between cultures with reference to the lan-
guage (Hall, 1990). Their concept of high-con-
text and low-context cultures is of particular
significance for the current research. The con-
cept of a low-context culture implies the expres-
sion of notions and ideas in written and spoken
forms. This type of communication is typically
realized by means of the literal language, explicit
details, written agreements, etc. Its style will
tend to be direct and logical. Japan is the classic
example of a high-context culture. The under-
lying assumption in the culture is that a lot
of meaning is carried by the following contextual
factors: hierarchy, setting and location. This type
of communication is realized through implicit
messages, unspoken topics, figurative language,
and hints. Its style tends to be indirect and subtle.

Low and high context communication refers
not only to individual communication strategies,
but may be used to understand cultural groups.
According to E. Hall, the USA, Canada, Israel,
German-speaking and Scandinavian countries
are examples of a low context culture. Gener-
ally, Western cultures tend to gravitate toward
low context starting points, while Eastern
and Southern cultures such as China, Arab coun-
tries, Italy, Greece, Japan, Spain, Korean, India,
Brazil, and Ukraine tend to use high context
communication. Within these huge categories,
there are important differences and numerous
variations.

Michelle LeBaron stresses that since culture is
constantly evolving and changing, people within
groups and the contexts around them change
(LeBaron, 2003). As people communicate, they
move along a continuum between high context
and low context. Depending on the kind of rela-
tionship, the situation, and the purpose of com-
munication, they may be more or less explicit
and direct. There are times when direct, clear
communication is the most appropriate, and times
when it is preferable to communicate in “layers
of meaning” to save face.

Serious communicative failures can occur in
interrelations between high context and low con-
text cultures if there is no anticipation of a poten-
tial problem. Thus, the representatives of a low

context culture may view the representatives
of a high context culture as difficult to contact,
evasive and vague. On the other hand, the low
context people may be viewed as aggressive,
impatient, naive and patronizing. Where high
context communication tends to be featured, it
is useful to pay specific attention to nonverbal
clues and the behavior of others to understand
the meaning of what is said. Where low-context
communication is the norm, directness is likely
to be expected in return.

3. Development of intercultural awareness
of university students

The subject being discussed sounds particu-
larly relevant when viewed in the context of CLIL
courses at the tertiary level in Ukraine. Numerous
contemporary research on students’ adaptation
to a host country outline a wide scope of basic
obstacles met in effective cross-cultural commu-
nication (Hofstede, 1991; Hall, 1990; LeBaron,
2003; Tokarieva, 2013; Volkova, 2014). Further-
more, cross-cultural communication skills serve
to be a prerequisite for understanding the key
mental features of the representatives of other
cultures which is supposed to foster effective
interaction.

Extensive research has resulted in conducting
special training aimed at providing tips — both
practical and theoretical — to educators working
with foreign students (Hofstede, 1991). Gen-
esis of concepts “intercultural communica-
tion” and “the language world view” has been
researched in linguistic, pedagogical and meth-
odological literature as a means of intercultural
communication (LeBaron, 2003). The choice
of particular language means may vary consider-
ably depending on the context where numerous
factors require maximum flexibly.

In learning and teaching languages it is desir-
able to identify personal, public, occupational,
and educational aspects within social practices.
Therefore, it is very much advisable for stu-
dents to perform communicative tasks related
to speech communication in different situations.
The tasks may include providing personal infor-
mation, exchanging information about family,
friends, household and other habits, participating
in role games, preparing reports for the confer-
ence, being involved in interviews with the aim
of both obtaining and giving the information. The
competences formed might be used as far as they
are needed in a variety of contexts, depending on
the conditions and requirements of differing types
of speech activity. The need and desire to commu-
nicate arise in a particular situation, with the form
and content of communication as a response to
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the communicative situation (Common Euro-
pean Framework of Reference for Languages:
Learning, Teaching, Assessment, 2001: 45).
Knowledge, awareness and understanding
of the relation between the “world of origin”
and the “world of the target community” coin
cross-cultural competence. It should be noted that
cross-cultural competence includes the aware-
ness of regional and social diversities in both
cultures. It is also enriched by the awareness
of a wider range of contexts than those carried
by the learners. In addition, cross-cultural com-
petence stems from understanding of how each
community appears in the perspective of “the
Other”, often in the form of national stereotypes
(Common European Framework of Reference
for Languages: Learning, Teaching, Assessment,
2001: 103). According to the Common European
Framework of Reference for Languages, inter-
cultural skills lead to the development of cultural
sensitivity, whereby contributing to “the capacity
to fulfill the role of cultural intermediary between
one’s own culture and the foreign culture” and to
deal effectively with overcoming cross-cultural
misunderstandings and conflict situations
(Common European Framework of Reference
for Languages: Learning, Teaching, Assess-
ment, 2001: 105). Yet, as the practice shows,
the students' communicative potential is influ-
enced not only by their skills and knowledge,
but, to a greater extent, by such factors as indi-
vidual identity, personal values and motivation.
Students may have different levels of interest in
new knowledge and openness to it. The develop-
ment of so-called “intercultural identity” which
includes both behavior and competence is rightly
regarded in many cases as a significant educa-
tional goal (Aksyonova, 2012; Tokapesa, 2013).
While studying at university, foreign stu-
dents can realize the existence of different social
and cultural aspects of their new environment,
such as traditions, values and cultural norms. We
consider it essential to emphasize that students
learn about intercultural differences and study
intercultural communication both through direct
communication and in the process of getting
acquainted with literary works, mass media, etc.
For example, because of respect to the teacher, it
is not typical of Chinese students to ask questions
in class even if there is something they do not
understand. In this case, it is necessary to explain
the students that asking teachers in class is very
much welcome as a part of an education process.
Carefully selected educational texts concerning
cultural values and codes of conduct which are
typical of a host culture contribute to the expansion

of'the life experience of learners, and, as a result, —
to awareness of intercultural differences.

Learning about cultural diversity is also useful
for understanding of values, customs, morals
and traditions of the student’s culture. There
is no doubt tha “the more we learn about other
cultures, the more we know about our own cul-
ture” (Beamer, 2001). When in the classroom we
discuss a text associated with national patterns
of behavior, students may express their opinion
on the issue under consideration, give examples
of their own experience, and focus on the aspects
related touniversal ethicsin society. By comparing
behavior, traditions and other social and cultural
aspects of their and host cultures, foreign students
can make their own conclusions as to the differ-
ences in living within the scope of diverse fields
of the native and new cultural environments. As
a result, the audience can understand why people
from various cultures behave in this or that way
in particular circumstances. They also come to
understand the existing differences in their value
priorities more effectively.

4. Conclusions

The study of intercultural diversity allows us
to conclude that cultural differences arise from
the historical development of Ukrainian society
as mainly collectivist (Hofstede, 1991), although
it was influenced by individualistic low-context
Western cultures. Now Ukraine is in the evolu-
tionary process of transition from Eurasian iden-
tity to its European identity.

Contemporary students represent a new gen-
eration, characterized by openness to the outside
world. The latter implies that awareness of the dif-
ferences in norms, values, attitude to what sur-
rounds any person is completely necessary for
effective interpersonal and cultural communica-
tive practices. Undoubtedly, culture background
and culture impact greatly on adequate language
acquisition. Cross-cultural aspects should be
included in the curricula of CLIL courses at ter-
tiary level in Ukraine.

In terms of the main goals of CLIL it is appro-
priate to identify personal, public, occupational,
and educational domains. Practice has proved
that the communicative potential of students, to
a greater extent, is affected by such factors as
individual identity, personal values and motiva-
tion. We believe that the development of a cul-
turally sensitive personality must be regarded
as an important educational goal in CLIL in
Ukraine.

Summing up, we hope that this analysis
can serve as a basis for the further perspective
research into the ways intercultural differences
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manifest themselves in academic and business
environment. These findings will act as a founda-
tion for the development of intercultural courses
for university students.

10.

11.

12.

13.

14.

15.

BIBLIOGRAPHY:
AkcboHOBa B.l. ®PopmyBaHHsi KOMyHiKaTUBHOI 0COOU-
CTOCTi B yMOBax rnobanisauii cycninsctsa. [ymaHimapHul
giCHUK 3aropi3bkoi  depxxasHoi  iHxeHepHOI akademii.
2012. C. 63-77.
Bonkosa A.I. Po3BUTOK KOMYHIKaTUBHOI KOMMETEHLT iHO-
3eMHVX CTYAEHTIB B YMOBAX MKKYMbTYPHOTO CMifKyBaHHS.
BuknalaHHs1 MO8 y 8UWUX Hag4YaribHUX 3aknadax oceimu
Ha cy4acHomy emani. Cepisi «MixnpedmemHi 38’s3ku» :
30ipHMK HaykoBux npaup. 2014, Bun. 25. C. 20-27.
NabyHeup HO.O. MixkynbTypHa KOMyHiKauis sik 3acid
PO3YMiHHA MEHTamnbHNX OCOBMMBOCTEN PI3HUX KyMbTYp.
BicHuk ncuxonoeii ma nedaegoeiku : 30ipHUK HayKOBWX
npaub / MegaroriyHni iHCTUTYT KWIBCbKOrO YHiBEpCUTETY
imeHi bBopuca MpiHueHka. 2012. Bun. 7. URL: http://www.
psyh.kiev.ua/ (date access: 20.08.2020).
HukoHeHko A. O. MoBHa kapTuHa CBITY K 3acib MiKKynb-
TYPHOI KOMYHiKkaLii. BicHuk ncuxonoeii ma nedaegoeiku :
36ipHuK HaykoBux npaub. 2012. Bun. 7. URL: http://www.
psyh.kiev.ua/ (date access: 20.08.2020).
Pebpin O., Pebpin |. CuctemHicTb | TBOPYICTb y Nepeknagi:
MCUXONIHrBICTUMHWIA NiAXiA. Psycholinguistics. [McuxoniHaai-
cmuka. lNcuxonuHesucmuka. Cepisi «@inonoeisy : 36ipHUK
HaykoBux npaub. [lepescnaB-XmMenbHULbKUIA ®O0r
Hom6posceka A.M. 2018. Bun. 23 (2). C. 180-191.
TokapeBa A.M. liarotoBka CTYAEHTIB A0 MiXKYNLTYPHOI
KOMYHiKaLii B KOHTEKCTi (hopMyBaHHSA (haxiBLiB-MeaiaTopiB
KynbeTyp. BicHuk [HinposcbKko020 yHigepcumemy imMeHi Anb-
¢peda Hoberns. 2013. Bun. 2 (6). C. 48-52.
Beamer L., Varner |. International Communication in the
Global Workplace. McGraw-Hill Irwin, 2001. 360 p.
Beattie G., Ellis A. The psychology of language and
communication. Routledge, 2017. 312 p.
Clyne M. Inter-cultural Communication at Work: Cultural
Values in Discourse. Cambridge University Press,
1994. 260 p.
Common European Framework of Reference for
Languages: Learning, Teaching, Assessment. Strasbourg:
Language Policy Unit, 2001. 261p.
Duszak A. Cross-cultural academic communication: a
discourse community view. Culture and styles of academic
discourse. Berlin : De Gruyter, 1997. P. 11-40.
Hall E.T., Hall M.R. Understanding Cultural Differences:
Germans, French and Americans. Intercultural Press,
1990. 196 p.
Hofstede G. Cultures and Organizations: software of the
mind. McGraw Hil, 1991. 279 p.
LeBaron M. Communication Tools for Understanding
Cultural Differences. Beyond Intractability. Conflict
Research  Consortium. 2003. URL:  http://www.
beyondintractability.org/essay/communication-tools (date
access: 20.08.2020).
Nault D. Going Global: Rethinking Culture Teaching in
ELT. Contexts. Language, Culture and Curriculum. 2006.
Ne 19 (3). P. 314-328.

10.

11.

12.

13.

14.

15.

REFERENCES:
Aksyonova, V.. (2012). Formuvannia komunikatyvnoi
osobystosti v umovakh hlobalizatsii suspilstva [Formation
of communicative personality in the context of globalization
of society]. Humanitarnyi visnyk Zaporizkoi derzhavnoi
inzhenernoi akademii. Vyp. 49. S. 63-77 [in Ukrainian].

Volkova A.G. (2014). Rozvytok komunikatyvnoi
kompetentsii  inozemnyh  studentv v umovah
miszhkul'turnoho  spilkuvannia  [Foreign  students’

communication competence development in the framework
of intercultural communication]. Mizhpredmetni zv'yazky.
Zbirnyk naukovyh prats. Vlyp. 25. S. 20-27 [in English].
Labunets, Y.O. (2012). Mizhkulturna komunikatsiia yak
zasib rozuminnia mentalnykh osoblyvostei riznykh kultur
[Intercultural communication as a means of understanding
the mental characteristics of different cultures]. Visnyk
psykholohii i pedahohiky. Retrieved from: http://www.
psyh.kiev.ua/ [in Ukrainian].

Nykonenko, Y.O. (2012). Movna kartyna svitu yak zasib
mizhkulturnoi komunikatsii [Linguistic picture of the world
as a means of intercultural communication]. Visnyk
psykholohii i pedahohiky. Retrieved from: http://www.
psyh.kiev.ua/ [in Ukrainian].

Rebrij, O.V., Rebrij, I.V. (2012). Systemnist’ ta tvorchist’
u perekladi: psyholinhvistychnyj pidhid [Systematic
and creative aspects in translation: the psycholinguistic
approach]. /I Psycholinhvistyka. Zbirka naukovyh
prats. Seria: Filolohija. Dombrovs’ka. 2018. Vyp. 23(2).
S. 180-191 [in Ukrainian].
Tokarieva, A.V. (2013).
mizhkulturnoi - komunikatsii
fakhivtsiv-mediatoriv  kultur [Preparation of students
for intercultural communication in the context of
formation of specialists-mediators of cultures]. Visnyk
Dnipropetrovskoho universytetu imeni Alfreda Nobelia.
Vyp. 2 (6), 48-52 [in Ukrainian].

Beamer L., Varner I. (2001). International Communication
in the Global Workplace. McGraw-Hill Irwin. 360 p.
[in English].

Beattie G., Ellis A. (2017). The psychology of language
and communication. Routledge. 312 p. [in English].
Clyne, M. (1994). Inter-cultural Communication at Work:
Cultural Values in Discourse. Cambridge University
Press. 260 p. [in English].

Common European Framework of Reference for
Languages: Learning, Teaching, Assessment. (2001).
Strasbourg: Language Policy Unit. 261 p. [in English].
Duszak A.  (1997).  Cross-cultural  academic
communication: a discourse community  view.
Culture and styles of academic discourse. Berlin: De
Gruyter. P. 11-40 [in English].

Hall E.T.,, Hall M.R. (1990). Understanding Cultural
Differences: Germans, French and Americans.
Intercultural Press. 196 p. [in English].

Hofstede G. (1991). Cultures and Organizations: software
of the mind. McGraw Hill. 279 p. [in English].

LeBaron M. (2003). Communication Tools for
Understanding Cultural Differences. Beyond Intractability.
Conflict Research Consortium. Retrieved from: http://
www.beyondintractability.org/essay/communication-tools.
Nault D. (2006). Going Global: Rethinking Culture
Teaching in ELT. Contexts. Language, Culture and
Curriculum. Ne 19 (3). P. 314-328.

Pidhotovka studentiv do
v konteksti formuvannia

Cmamms naditiuna 0o pedaxyii 06.10.2020.
The article was received October 6, 2020.



