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Purpose. The goal of the research is to analyze psycholinguistic peculiarities of the development of communicative 
competence and intercultural abilities and skills of university educators and students with reference to high and low context 
cultures. The emphasis is on the need for introducing cross-cultural aspects to the curricula of Content and Language 
Integrated Learning (CLIL) courses at tertiary level in Ukraine, especially in the conditions of international academic mobility. 
Thus, referring to Ukraine as a host country, the relevance of the issue under consideration is determined by the challenge 
for foreign students to be adapted to Ukraine's socio-cultural conditions and for Ukrainian students to become aware 
of intercultural values, traditions, and norms of verbal and non-verbal interaction.

Methods. The goal of the research has been achieved through comparative analysis which allows highlighting main 
dimensions of cultural differences among nationalities including Ukraine, in particular, in low-context and high-context 
cultures. In the process of achieving this goal we used interdisciplinary approaches as well as the methods of observation 
and generalization to define intercultural skills and abilities required to gain cross-cultural competence and the methods 
of induction and systematization to concretize general conclusions.

Results. The existing inseparable relationship of language and culture serves as a key to understanding that 
language and culture complement each other.  It is inevitable to teach foreign culture in a foreign language class. The 
core of students' cross-cultural competence is to be rooted in cultural sensitivity, i.e. knowledge that there exist cultural 
differences and similarities among people which can hardly ever be evaluated either positively or negatively. We believe 
that due to this very factor the ability to overcome stereotypes in intercultural relations can be developed.

Conclusion. Cross-cultural aspects should be included in the curricula of CLIL courses at tertiary level in Ukraine. 
Hence, classroom activities targeted at building students' competences in “cross-cultural nuances” can be a useful start in 
preparing students to socialize and perform successfully in their academic and professional endeavors.

Key words: cross-cultural awareness, cross-cultural competence, cross-cultural differences, cultural diversity, 
intercultural communication, interdisciplinary approaches.
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Мета. Стаття присвячена аналізу особливостей розвитку комунікативної компетенції та міжкультурних 
здібностей і навичок студентів вищих навчальних закладів в умовах культур високого і низького контексту. 
Акцент робиться на необхідності впровадження курсів міжкультурної комунікації в навчальні плани на вищому 
освітньому рівні в Україні згідно із засадами Предметно-мовного інтегрованого навчання (CLIL), зокрема, 
в умовах міжнародної академічної мобільності. Актуальність цього питання зумовлена необхідністю іноземним 
студентам, яких приймає Україна, адаптуватися до соціокультурних особливостей та умов навчання в Україні, 
а українським студентам бути обізнаними щодо цінностей, традицій і норм вербальної та невербальної 
крос-культурної комунікації.

Методи. Мета дослідження досягнута за допомогою порівняльного аналізу, який дає змогу виділити основні 
аспекти культурних відмінностей між національностями, включаючи Україну, зокрема культурами низького 
і високого контексту. У процесі досягнення мети використані міждисциплінарні підходи, а також методи спо-
стереження й узагальнення для визначення міжкультурних навичок і здібностей, необхідних для отримання між-
культурної компетенції, а також методи індукції й систематизації для конкретизації загальних висновків.

Результати. Наявні відносини між мовою та культурою слугують ключем до розуміння того, що вони нероз-
ривні й доповнюють один одного. Під час навчання іноземних мов потрібним є навчання особливостей іноземної 
культури. Ядро міжкультурної компетенції студентів має ґрунтуватися на культурній чутливості й обізна-
ності, тобто знаннях того, що існують культурні відмінності й подібності між людьми, які навряд чи коли-не-
будь можна буде оцінювати позитивно або негативно. Ми вважаємо, що саме завдяки цьому фактору може 
розвиватися здатність долати стереотипи в міжкультурних відносинах.

Висновки. Міжкультурні аспекти повинні бути включені в навчальні програми курсів Предметно-мовного 
інтегрованого навчання (CLIL) для вищої освіти в Україні. Отже, заняття в класі, націлені на формування в сту-
дентів компетенцій у «міжкультурних нюансах», можуть бути корисним початком у підготовці українських 
та іноземних студентів до здатності спілкуватися з представниками різних культур та успішно виконувати 
свої навчальні й професійні завдання.

Ключові слова: міжкультурні відмінності, міжкультурна компетенція, міжкультурне спілкування, між- 
дисциплінарні підходи, міжкультурна обізнаність.

1. Introduction
Due to dramatic changes in the educational 

realm, most universities have changed their rel-
evance matrix towards academic mobility where 
its primary focus is set on developing successful 
intercultural and professional competences to 
gain career success worldwide. In particular, 
much emphasis is made on encouraging students 
to form awareness of the existing cross-cultural 
differences since the latter might hinder suc-
cessful communication with the representatives 
of the host culture. So the goal of the research 
is to analyze peculiarities of the development 
of communicative competence and intercultural 
abilities and skills of students which will help to 
be successful in intercultural academic and pro-
fessional communication. As a result, the imme-
diate need arises for introducing cross-cultural 
aspects to Ukraine’s curricula of Content and Lan-
guage Integrated Learning (CLIL) courses at ter-
tiary level. Thus, referring to Ukraine as a host 
country, the relevance of the issue under consid-
eration is determined by the challenge for foreign 
students to be adapted to Ukraine's socio-cultural 
conditions. The main objective of the research is 
to prove that currently, there is an urgent need to 
teach students cross-cultural differences and to 
develop their understanding of various verbal 
and non-verbal communication styles which 
vary from culture to culture.

2. Theoretical and methodological basis 
of the research

Communication theorists, anthropologists, 
psychologists and linguists look at cross-cul-

tural communication as a self-governing system 
of rules which overcomes the communicative bar-
riers set up by national languages (Beamer, 2001; 
Hall, 1990; Rebrij, 2018). This system largely 
involves interdisciplinary approaches including 
world culture studies and psycholinguistics in 
order to study psychological and neurobiological 
factors that enable humans to acquire, use, com-
prehend and produce language (Beattie, Ellis, 
2017; Clyne, 1994; Duszak, 1997; Labunets, 
2012; Nault, 2006; Nykonenko, 2012).

Interdisciplinary approaches analyze how 
the transmission of meaning depends not only 
on the lingual knowledge (grammar, vocabulary, 
speech practice, etc.) of the speaker and the listener, 
but also on the context of the utterance, knowledge 
of the status of those involved, the inferred intent 
of the speaker, and a number of other discursive 
factors. These approaches involve psycholinguis-
tics or psychology of language studying the interre-
lation between linguistic factors and psychological 
aspects. Moreover, they involve sociolinguistics 
studying the effects of the context, cultural norms 
and expectations in the society on the way the lan-
guage is used and the effects of the language on 
the society. These approaches also require stud-
ying how language varieties differ among groups 
separated by ethnicity, religion, status, gender, 
level of education, age.

Besides interdisciplinary approaches, the fol-
lowing theoretical and empirical methods have 
been applied in the research: observation and gen-
eralization methods, and the methods of deduc-
tion and systematization to make conclusions.
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Geert Hofstede made one of the most compre-
hensive analyses of cultural differences among 
nationalities. He summarized his findings in 
terms of four dimensions: individualism/collec-
tivism, power distance, uncertainty avoidance, 
аnd masculinity/femininity (Hofstede, 1991).

Edward T. Hall and Mildred R. Hall, respected 
anthropologists and cross-cultural researchers, 
suggest a system of ways of classifying differ-
ences between cultures with reference to the lan-
guage (Hall, 1990). Their concept of high-con-
text and low-context cultures is of particular 
significance for the current research. The con-
cept of a low-context culture implies the expres-
sion of notions and ideas in written and spoken 
forms. This type of communication is typically 
realized by means of the literal language, explicit 
details, written agreements, etc. Its style will 
tend to be direct and logical. Japan is the classic 
example of a high-context culture. The under-
lying assumption in the culture is that a lot 
of meaning is carried by the following contextual 
factors: hierarchy, setting and location. This type 
of communication is realized through implicit 
messages, unspoken topics, figurative language, 
and hints. Its style tends to be indirect and subtle.

Low and high context communication refers 
not only to individual communication strategies, 
but may be used to understand cultural groups. 
According to E. Hall, the USA, Canada, Israel, 
German-speaking and Scandinavian countries 
are examples of a low context culture. Gener-
ally, Western cultures tend to gravitate toward 
low context starting points, while Eastern 
and Southern cultures such as China, Arab coun-
tries, Italy, Greece, Japan, Spain, Korean, India, 
Brazil, and Ukraine tend to use high context 
communication. Within these huge categories, 
there are important differences and numerous 
variations.

Michelle LeBaron stresses that since culture is 
constantly evolving and changing, people within 
groups and the contexts around them change 
(LeBaron, 2003). As people communicate, they 
move along a continuum between high context 
and low context. Depending on the kind of rela-
tionship, the situation, and the purpose of com-
munication, they may be more or less explicit 
and direct. There are times when direct, clear 
communication is the most appropriate, and times 
when it is preferable to communicate in “layers 
of meaning” to save face.

Serious communicative failures can occur in 
interrelations between high context and low con-
text cultures if there is no anticipation of a poten-
tial problem. Thus, the representatives of a low 

context culture may view the representatives 
of a high context culture as difficult to contact, 
evasive and vague. On the other hand, the low 
context people may be viewed as aggressive, 
impatient, naïve and patronizing. Where high 
context communication tends to be featured, it 
is useful to pay specific attention to nonverbal 
clues and the behavior of others to understand 
the meaning of what is said. Where low-context 
communication is the norm, directness is likely 
to be expected in return.

3. Development of intercultural awareness 
of university students

The subject being discussed sounds particu-
larly relevant when viewed in the context of CLIL 
courses at the tertiary level in Ukraine. Numerous 
contemporary research on students’ adaptation 
to a host country outline a wide scope of basic 
obstacles met in effective cross-cultural commu-
nication (Hofstede, 1991; Hall, 1990; LeBaron, 
2003; Tokarieva, 2013; Volkova, 2014). Further-
more, cross-cultural communication skills serve 
to be a prerequisite for understanding the key 
mental features of the representatives of other 
cultures which is supposed to foster effective 
interaction.

Extensive research has resulted in conducting 
special training aimed at providing tips – both 
practical and theoretical – to educators working 
with foreign students (Hofstede, 1991). Gen-
esis of concepts “intercultural communica-
tion” and “the language world view” has been 
researched in linguistic, pedagogical and meth-
odological literature as a means of intercultural 
communication (LeBaron, 2003). The choice 
of particular language means may vary consider-
ably depending on the context where numerous 
factors require maximum flexibly.

In learning and teaching languages it is desir-
able to identify personal, public, occupational, 
and educational aspects within social practices. 
Therefore, it is very much advisable for stu-
dents to perform communicative tasks related 
to speech communication in different situations. 
The tasks may include providing personal infor-
mation, exchanging information about family, 
friends, household and other habits, participating 
in role games, preparing reports for the confer-
ence, being involved in interviews with the aim 
of both obtaining and giving the information. The 
competences formed might be used as far as they 
are needed in a variety of contexts, depending on 
the conditions and requirements of differing types 
of speech activity. The need and desire to commu-
nicate arise in a particular situation, with the form 
and content of communication as a response to 
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the communicative situation (Common Euro-
pean Framework of Reference for Languages: 
Learning, Teaching, Assessment, 2001: 45).

Knowledge, awareness and understanding 
of the relation between the “world of origin” 
and the “world of the target community” coin 
cross-cultural competence. It should be noted that 
cross-cultural competence includes the aware-
ness of regional and social diversities in both 
cultures. It is also enriched by the awareness 
of a wider range of contexts than those carried 
by the learners. In addition, cross-cultural com-
petence stems from understanding of how each 
community appears in the perspective of “the 
Other”, often in the form of national stereotypes 
(Common European Framework of Reference 
for Languages: Learning, Teaching, Assessment, 
2001: 103). According to the Common European 
Framework of Reference for Languages, inter-
cultural skills lead to the development of cultural 
sensitivity, whereby contributing to “the capacity 
to fulfill the role of cultural intermediary between 
one’s own culture and the foreign culture” and to 
deal effectively with overcoming cross-cultural 
misunderstandings and conflict situations 
(Common European Framework of Reference 
for Languages: Learning, Teaching, Assess-
ment, 2001: 105). Yet, as the practice shows, 
the students' communicative potential is influ-
enced not only by their skills and knowledge, 
but, to a greater extent, by such factors as indi-
vidual identity, personal values and motivation. 
Students may have different levels of interest in 
new knowledge and openness to it. The develop-
ment of so-called “intercultural identity” which 
includes both behavior and competence is rightly 
regarded in many cases as a significant educa-
tional goal (Aksyonova, 2012; Токарєва, 2013).

While studying at university, foreign stu-
dents can realize the existence of different social 
and cultural aspects of their new environment, 
such as traditions, values and cultural norms. We 
consider it essential to emphasize that students 
learn about intercultural differences and study 
intercultural communication both through direct 
communication and in the process of getting 
acquainted with literary works, mass media, etc. 
For example, because of respect to the teacher, it 
is not typical of Chinese students to ask questions 
in class even if there is something they do not 
understand. In this case, it is necessary to explain 
the students that asking teachers in class is very 
much welcome as a part of an education process. 
Carefully selected educational texts concerning 
cultural values and codes of conduct which are 
typical of a host culture contribute to the expansion 

of the life experience of learners, and, as a result, – 
to awareness of intercultural differences.

Learning about cultural diversity is also useful 
for understanding of values, customs, morals 
and traditions of the student’s culture. There 
is no doubt tha “the more we learn about other 
cultures, the more we know about our own cul-
ture” (Beamer, 2001). When in the classroom we 
discuss a text associated with national patterns 
of behavior, students may express their opinion 
on the issue under consideration, give examples 
of their own experience, and focus on the aspects 
related to universal ethics in society. By comparing 
behavior, traditions and other social and cultural 
aspects of their and host cultures, foreign students 
can make their own conclusions as to the differ-
ences in living within the scope of diverse fields 
of the native and new cultural environments. As 
a result, the audience can understand why people 
from various cultures behave in this or that way 
in particular circumstances. They also come to 
understand the existing differences in their value 
priorities more effectively.

4. Conclusions
The study of intercultural diversity allows us 

to conclude that cultural differences arise from 
the historical development of Ukrainian society 
as mainly collectivist (Hofstede, 1991), although 
it was influenced by individualistic low-context 
Western cultures. Now Ukraine is in the evolu-
tionary process of transition from Eurasian iden-
tity to its European identity.

Contemporary students represent a new gen-
eration, characterized by openness to the outside 
world. The latter implies that awareness of the dif-
ferences in norms, values, attitude to what sur-
rounds any person is completely necessary for 
effective interpersonal and cultural communica-
tive practices. Undoubtedly, culture background 
and culture impact greatly on adequate language 
acquisition. Cross-cultural aspects should be 
included in the curricula of CLIL courses at ter-
tiary level in Ukraine.

In terms of the main goals of CLIL it is appro-
priate to identify personal, public, occupational, 
and educational domains. Practice has proved 
that the communicative potential of students, to 
a greater extent, is affected by such factors as 
individual identity, personal values and motiva-
tion. We believe that the development of a cul-
turally sensitive personality must be regarded 
as an important educational goal in CLIL in 
Ukraine.

Summing up, we hope that this analysis 
can serve as a basis for the further perspective 
research into the ways intercultural differences 
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manifest themselves in academic and business 
environment. These findings will act as a founda-
tion for the development of intercultural courses 
for university students.
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